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Morning
Arrival

Expectations

Afternoon
Dismissal

Courage

Set a positive
example for
others

Be open to new
things - new
food, new
friends

Use positive
strategies when
you have

- strong feelings

Try new games
with new
friends

Participate
when invited

Set a positive
example for
others

Enter the
building with a
positive mindset

Be ready to
learn something
new

Rerrember the
best part of
your day

Set a goal for
tomorrow

Respect

Remain quiet
to respect
others'
learning

Keep your
lockers and
shared area
tidy

Use an inside
voice; Listen for
adult
instructions

Use your
manners

Listen to others
opinions

Find ways to
include others

Use the
school
listening look
during
presentations

Keep the area
clean

Honor privacy

Say hello to
adults and
students with a
smile

Yield for
younger
students

Use calm, safe
bodies

Responsibility

Keep hands
and body to
ourselves

Notice the
displays of
student work

Clean your area
and take care
of trash
responsibly
(reduce, reuse,
recycle)

Play by the
rules

Find a trusted
adult when a
problem seems
too big to
handie alone

Learn
something
new

Be aware of
personal
space

Be timely

Wash your
hands and
back to class

Follow
classroom or
grade level
routines

Be on time

Follow
classroom or
grade level
routines
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TERC Mathematics in
Grade 3

The TERC curriculum is aligned with Massachusetts math standards. Students engage in
the mathematics using the habits of mind of mathematical thinkers (Math Practice
Standards).

K-5 Investigations Goals:

Support students to make sense of mathematics and learn that they can be
mathematical thinkers

Focus on computational fluency with whole numbers as a major goal of the
elementary grades

Provide substantive work in important areas of mathematics — rational numbers,
geometry, measurement, data and early algebra — and connections among them
Emphasize reasoning about mathematical ideas

Engage all learners in understanding mathematics

Some Details from the Program

Parents may not see workbook pages until the unit is completed or until the end of
the year (depending on whether or not you want to rip out pages.)

Many of these pages will not be completed/corrected as teachers are using them to
gauge student understanding and because, in math workshop, students can choose
what they want to work on.

Concepts may not be completely mastered within a unit. The curriculum is designed
with multiple opportunities for children to learn over time and over units.

Much of the math practice will be achieved by playing games. We will soon send
information of how to access these games, and playing a game online is a great way
to review with your child.

Classroom discussions are an important time for students to express their
mathematical understandings and to clear up misconceptions. A good question for
parents to ask at home is what did you talk about in your math discussion today?
Students will be systematically learning groups of facts over time. Students will
become fluent in math facts through visual representations and conceptual
understanding rather than memorizing flash cards.

There is homework built into the curriculum. Students will be responsible for two
practice sheets a week.

Differentiation:



o The curriculum has built in opportunities for students to extend their thinking as
they explore concepts deeply. Extension strategies include:
= Exploring a concept with larger numbers,
= Adding an additional variable/constraint to a problem,

= Asking students to make a generalization/s about a problem or category
of problems

= Justifying a conjecture.
o The curriculum also provides scaffolded opportunities for students to
develop an understanding as part of their regular math work.

The third grade curriculum covers the following units:

Unit 1: Understanding Equal Groups (Multiplication and Division 1)

Unit 2: Graphs and Line Plots (Modeling with Data)

Unit 3: Travel Stories and Collections (Addition, Subtraction, and the Number
System 1)

Unit 4: Perimeter, Area, and Polygons (2-D Geometry and Measurement)
Unit 5. Cube Patterns, Arrays, and Multiples of 10 (Multiplication and
Division 2)

Unit 6: Fair Shares and Fractions on Number Lines (Fractions)

Unit 7. How Many Miles? (Addition, Subtraction, and the Number System 2)

Unit 8: Larger Numbers and Multi-Step Problems (Multiplication and Division
3)



Gr. 3 APS Literacy Curriculum Overview
The Grade 3 Literacy Program consists of five reading units of study, and three writing units of study, with an optional fairy tale unit if time permits at
the end of the year. The writing units are rooted in the Lucy Calkins writing curriculum. The reading units are locally blended units drawing on a

combination of Nancy Boyles' Lessons and Units for Closer Reading, and the Model Curriculum Units developed by the Massachusetts Elementary

and Secondary Education curriculum project.

READING
Home Unit

Overview: This unit is centered
around the concept of home, and
what makes a home special.
Students will read and carefully
consider how four different authors
portray the concept of home in
their work. Students will read and
analyze the texts to answer the
following questions: What
techniques did the author use?
How was the text structured?
Which author was the most
effective? What made their work
effective?

Sample Final Project: Students
write a story trying out some of the
techniques used by the authors
studied in this unit. They can
describe a particular room, like
Cynthia Rylant, and include family
members and traditions, like Eve
Bunting.

READING
Realistic Fiction: Stories Matter
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Overview: Through reading a
whole class text, and additional
guided reading texts, students will
explore how realistic fiction helps
us to understand our own lives
and the lives of others. The unit
also looks closely at characters’
problems and responses to those
problems, as well as other literary
story elements.

Sample Final Project: Students
prepare and present a Book Talk
on a realistic fiction book of their
choice that demonstrates their
understanding of story elements
and character traits. Students will
also share connections they made
with the story to their own lives.

READING/SOCIAL STUDIES
Pilgrim Unit: Whose Story Is It?

Overview: This unit draws on a
wide range of sources pertaining
to the Pilgrim and Wampanoag
encounter in an attempt to explore
and answer essential questions
around why people choose to
move from one place to another,
how people adapt to new
environments, and the important
role that perspective, or point of
view, plays in the way we learn
and read about history.

Sample Final Project: Students
compare a child’s life today with a
child’s life in the 1600’s by
producing an informational writing
piece for second graders in their
school.

READING
Poetry: The Voices and Images
of Our World

Overview: This unit focuses on
how a poet uses language to
evoke the sounds and feelings of
a topic or theme. The common
poetic elements of rhyme, rhythm,
alliteration, and onomatopoeia will
be explored. Students will collect
poems and create a personal
poetry anthology. Students will
both read and write poetry
throughout the unit.

Sample Final Project: Students
create an oral presentation of two
poems from their personal
anthology and a written response
to a published poem to
demonstrate their understanding
of poetic elements.




READING/SOCIAL STUDIES
Pre-Revolution Boston:
Opinions Matter

Overview: The focus of the unit is
on reading historically researched
texts and writing opinion
statements to respond to events
occurring in and around Boston
during the events leading up to the
American Revolution. Students will
keep a diary in which they state
their opinion about events after
reading texts and viewing video
clips. This unit has a special
emphasis on point of view - a
student’s own point of view, the
point of view of people on different
sides of the conflict, and the
author’s point of view.

Sample Final Project: Students
write a diary entry about events
happening before the American
Revolutionary War began,
choosing a point of view on
whether colonists should fight, or
not fight, for independence from
the King of England.

WRITING
Narrative Writing: Crafting True
Stories

21 Karen Nessd W SHENI s fon § Mutk

Overview: The third grade
narrative writing unit focuses on
helping students build stamina and
independence for longer writing
projects. Students are invited to
spend more time in rehearsal for
writing, collecting lots of quick
drafts in a writer's notebook, then
selecting just one to put through
the writing process. Students are
encouraged to view writing about
events in their own life in the same
way that authors write about
characters in fiction, as they
develop their own story-telier
voice.

Sample Final Project: While
students will develop drafts of
several personal narratives during
the unit, at the end of the unit, they
will select one special piece to
take through the full writing
process and into the publication
stage.

WRITING
The Art of Information Writing

Overview: The information writing
unit invites students to select a
topic they are passionate about,
then takes them through the
process of writing to explain this
topic to others. Students learn how
to organize their writing in ways
that help readers understand the
information they will eventually
share with their classmates.
Students also learn how to
transfer these writing skills to
writing about other topics they are
studying in school.

Sample Final Project: Students
take their writing on the topic they
have chosen through a formal
publication process. Students may
be invited to use their information
writing booklet to teach others
about their topic: classmates,
parents, younger students.

WRITING
Opinion Writing: Changing the
World

Overview: This unit engages
students in writing letters,
persuasive speeches, and
petitions as they learn the art of
persuasion. It could be called a
“baby essay unit”. It develops the
skills of introducing a topic,
supporting your topic with
evidence and reasons, and writing
a conclusion. The unit helps
students see how their arguments
can be more effective when they
are well supported. The unit also
reminds students of the
importance of keeping their
audience in mind as they write.

Sample Final Project: Students
will write a persuasive speech on
a topic of their choice. They will
also produce a letter or petition on
a topic of their choosing.
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A Comprehenswe theracy Block for K—-—S

-Grc‘nping Options

Lom

* Massachusetis Depurtnent of Education 129] BayState Readers Zaozﬂ’arﬁdpantMaléﬁaIs

Component Description K-2 3-5
* Read-sloud - Teacher models the reading processby  Picture Books/Blg Books ~ .. Picture Books ‘Whaole
: - reading a varlety of genres, as children = Beginning Chapter Books < Chapter Books. : :
. listen,, discuss and respond Information Books P Information Books
Poetry - Poery’ :
* Shared Reading  Teacher reads first for understanding;  Textis at/above independent . = Chapter Books; Whole (§-2)
ond Writing - teacher and children reread together to. - reading level; Big Books, - - magazine artices, Taired reading {ARer
» - develop fluency and focus on skills; Ficture Boaks, Anthology, poems, overbeads. - Whole Group}
. teacher invites children-to partxcipate poems, averheads : ' ~. Small Groups {3-5) -
- +in wrlting a group message ; = Struggling Readers (3~5)
'+ Guided Reading ' Teacher scaffolds and monitors chil- Tocusis on daveloping . ~+Increased focis on - Small Group
‘and Wiiting -~ dren’s application of problem-solving accuracy, antomaticlty, end -~ compiehension and: - . Similar ability levels
- strategies for word recognition, word expresston (fluency) AND self-monltoring with - lond
" analysis, qud comprehension; chilldren  on comprehension and self- - . Reciprocal Teaching, o
~read at thelr instructional reading monitoring of these skills: DRIA, and Think-
level, Teacher scaffolds and monitors . and strategies alouds
.~ fluent phrasing and expression. S :
Teacher scaffolds and: confers with
individuals tn all phases of the wrihng =
o process
Word Study - Children engage in a vatlety of hands- ~ ABC Center, Making Words,” © Word Wall
: - on activities to read and spell high fre- - letter tiles, Word Wall Making Big Words Whole Group
- quency words ond apply- stmtagies for L Focus on structural « - - Small Group
. decoding and spselling E : - analysls "~ Individual
« Independent - Children selfselect materials from a Classroom library selectons, -+~ Clussroom library, © ¢ ' f
Reading and . © vazlety of gentes, at their independent  browse boxes, books on tape, . Research Projects, Individun]
Writng reading level; children work on all phas- reading comes; S.SR., computer center, Pairs
es°of the writing process; teacher confers -~ D.E.A.R., writing center - 5.5 and DEAR, lonl
. with individuoi réaders and writers, and - I
conducts o going assessments



Reading L
‘ Our reading program is genre-based and mTenges
~ the new Common Core State Standards. Students learn
~hine readmg compe‘renc:es that good readers use to
understand what they are reading. Throughout the year -
different genres, elements of fiction, and topics are
studied through the lens of these competencies.
Units will include: Realistic Fiction, Nonfiction,
Pilgrims, Poetry, Fc:sr'y Tales, American Revolution, cmd a
unit cenfered around sTudymg common Themes qcross
;‘rex‘rs |
_ The more students hear ’rhe vocabulary of ‘rhe e
 competencies, the better. You can use this vocqbulary in
your dtscussaons wrth your child abom' Wh(]‘i’ They are ”
‘readmg |

The esghf compeTenc:;es for f'cﬂon are grouped m‘roy“ E
Thr'ee ca?egortes and are as foliows =

What is the Author Saymg”

Flndmg vadence

e What are the most Impoﬂant dotmls" W'h:at do you know about the -
characters, settmg, problem‘? What does the author want us to know'?
Blg Ideas '

® Explam what is happemng in your own words ‘What is the big'idea or -

; lesson learned? How does t‘ne author show thls through key details?
Ana}yze ’ : '
e How does the character change throughout the story’? How does the

 setting make a d1fference to the story? s




How is the Author Saying It?
W(}rd Choice :
o  What words paint a plcture in ycur mind or qhow emotlon or feelmg‘?
What does the word mean based on other vords in 'the sentence?
Text Structure
e Howisthe text orgamzed? How does thls part or sectlon ﬁt mto the whoie
text? What is the genre: and how do vou know 1t'v"
Point of View/ Purpose '
e Who is the narrator, or who is speakmg in t}us passage? What does the
narrator/ character care about‘? Do élfferent (‘haractels have dlfferent
points of view about R 2

Why is the Author Saymg I t"
Compare/( Contrast RN
e Howis (chdrdder 1) the same asor dxfferent tmm (character 2)? Does the storjy
. remind you of anythmg else you have read? How isthe message/theme of (story;
1) the same as or different for m (story 2)?
Integrate Diverse Med:la S
o How do the illustrations (charts photographs etc.) add to meamn@;:’ How i IS thei -
(live verslon, vzdeo) the same as or dﬁferent from the text verqon?

**Please note that there are nine comiietencies for n’onﬁctioxﬂ




It’s always good to think about, jot,
and talk about ....

» Interesting or surprising momenfs

s Puzzling or confusing parts

m “Cool” or difficult vocabulary

s Creative moves the author makes (literary devices, craft, structure)
m Patterns or repeated words, images, objects

= Big ideaé or emerging topics

» Themes: What message(s) is the author trying to communicate?

= The characters or setting (perhaps how these affect one another)

m Good Readers are Active!




Word Study

Word study "describes the teaching and learning experiences
designed to help learners build understandings about how letters, sounds and
words work" (Pinnelle & Fountas, 1998). Students will analyze the way words
are formed, the relationships between words, and find patterns to help them
in their spelling. Ultimately, it is not just about spelling the word correctly
in that week's quiz; the goal is for students to be able to apply what they
have learned in their reading and writing.

Word Study integrates whole group lessons as well as individual and
pair work. The heart of each week is a sort where children find patterns in
that set of words. In addition to the patterned words, students will study
high frequency words and homophones. We have begun implementing Word
Study routines; the typical week's word study will look something like this:

Day Routine For example...

Monday Skills, patterns and words The three sounds
are introduced. Modeled of ed: /t/,/d/, /id/
sort & individual sort

Tuesday-Thursday Practice patterns, Individual written
homophones, and high sort
frequency words

Friday Word Study Quiz Quiz assesses

words, patterns,
homophones, and
high frequency
words

Homework: We will be introducing these routines in the classroom.
Students will also bring home a list of words to study each week, as well as a
Spelling Tic Tac Toe sheet with options for practice. Please help your child
to practice their words at home, and to pass in any completed Word Study
work.
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\X}hy Can’t I Skip My
20 Minutes of Reading Tonight?

Student “A“ “Student “B“ Student “C“

reads 20 minutes reads 5 minutes reads 1 minute
each day each day eachday
3600 minutes in 900 minutesin 180 minutes in
a school year - aschoolyear  aschool year
1,800,000 words

282,000 words

T le Ll

90t percentile 50" percentile 10" percentile

it ot i

By the end of 6" grade Student “A” will have read the
equivalent of 60 whole school days. Student “B™ wiill
have read only 12 schoal days. Which student would
you expect to have a better vocabulary? Which
student would you expect to be more successful in
school...and in life? {Nagy & Herman, 1987}



- Grade 3 Science

d
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In third grade, students will study Physical, Earth, and Life
Sciences through FOSS units that are aligned with the Next
Generation Science Standards, as well as learn the engineering
process through the Museum of Science’s Engineering is
Elementary curriculum.

This year, your child will be encouraged to explore the
scientific world, using hands-on learning experiences. Scientific
investigations can center on student questions, observations, and
communication about what they observe. Students will plan and
carry out investigations as a class, in small groups or
independently.

Science is a way of looking at the world around us. Children
have a natural curiosity to explore that world. Learning becomes
reality when a child is allowed to discover the why's and how's, of
that world. Classroom investigation and experimentation can build
essential scientific skills such as observing, measuring, collecting
and reporting data. When your child comes home with new
knowledge or the need for more exploration, please provide

encouragement by participating in the experiences with your
child.




Responsive®
Classroom

Social Emotional Learning (SEL) is an important component in our curriculum
at Dallin Elementary. Social-emotional development includes the child's
experience, expression, and management of emotions and the ability to establish
positive and rewarding relationships with others (Cohen and others 2005).

- The staff at Dallin i_nco'rporates the teaching of social emotional learning in
three ways: Responsive Classroom, Open Circle, and Social Thinking- Superflex.

Responsive Classroom:

e Morning Meeting—Everyone in the classroom gathers in a circle for twenty to thirty
minutes during the school day and proceeds through four sequential components:
greeting, sharing, group activity, and morning message.

Establishing Rules—Teacher and students work together to name individual goals for the

year and establish rules that will help everyone reach those goals.

e Energizers—Short, playful, whole-group activities that are used as breaks in lessons.

e Quiet Time—A brief, purposeful and relaxed time of transition that takes place after
lunch and recess, before the rest of the school day continues.

e Closing Circle—A five- to ten-minute gathering at the end of the day that promotes

reflection and celebration through participation in a brief activity or two.

Open Circle:

The Open Circle curriculum is implemented during classroom meetings on the rug once a
week. Students form a circle and leave a space open to symbolize that there is always room for
another voice, person, or opinion. Open Circle is a familiar setting for students to discuss
important issues that arise in the classroom, school, local community and even the world
around us.



Social Thinking- SuperFlex:
Superflex embodies the ideas and practices to teach students strategies to help with social
thinking and social skills to meet their own social goals. Students and teachers generally strive

for goals that include learning to work as part of a team, sharing space with others in a positive
way, and developing relationships.

For more information:

www.responsiveclassroom.org

www.open-circle.org

www.socialthinking.com




Topics Discussed in SEL

Listening
Non-Verbal Communication
Complimenting
Inclusion
Cooperating
Recognizing when to tell a Responsible Adult
Handling Annoying Behavior
Dealing with Teasing
Recognizing Differences
Speaking Up
Understanding/Recognizing Feelings
Being Calm
Problem Solving
Interviewing
Leadership
Expressing Anger Appropriately
Understanding/Recognizing Body Language
" Self-Talk



Start the Wr'mng Pr'ocess
In ertmg Workshop :

The »ch.ildren..‘
-+ generate their own topicé. :
¢ write about what they kﬁow._‘ ,
o rewrite pieces ti}ey feeI can be 3mpr0ved or begm 'a new v1smn of é plece
. may not choose mﬁnlsh or rev_;s;-t some pieces. f i
» All workis saved a_n_d dé‘te‘d. | .
o learn to edit their owh work.
. canferené_e With the,teaéhe_rfto d_isé_usﬁs pieﬁcés}yi‘nipl_“ogress, o
o publishat leastone pi»e:'c‘e :pe’l_';terﬁd. |
. siﬁare their writing 'With peers.
. caﬁ assess own wark based on a ipre estabhsheé rubrlc

Struc:ture of ertmg Workshop

me lessen «,15 minutes
Writing - 25 minutes

Author’s chair (le'Siﬁg) 5 minutes

Mini Lessons may mclude.

Punctuation usage Descrlptwe words Lead Sentences i

Spelling strategies Topics selectlon o hdl‘ung S
Mood : Character dev:el‘opmént Point of view
Author's voice | Similes /mefaphors Purpose

Aliite‘ration : Genre




 The Great Body Shop

' The Great Body Shop is an exciting, compi-zhensive
health education and substance abuse prevenﬂon
program. Each grade level of The Great Body Shop from
kmder'gar‘fen through grade five is structured so that
concepts are age appropriate and familiar. There are ten
content strands, which are consistent wnh ’rhe
Massachusetts Health Frameworks. g
During - The Great Body Shop Iessons s’rudem‘s er
learn to examine problems from mul’r:ple perspec‘rnves
practice | mefhods of making good decisions, and learn how
to compare, confmsf and ganem‘re muh”:p!e sokmons fo |
problems. By practicing these critical thinking skills, we
can help students create responStb!e op’hons for |
themselves and to evaluate and manage Thear own
progress towards posmve goais |

Fol!owmg are the third gmde Grea‘r Body Shop um’rs i
When Bodies Have Problems | e
The Better to See You:
Community. SafeTy
Things You Might Catch
I like Your Attitude
Your Family, My Family.




Responsibilities and Expectations

Itis everyone’s responsibility to:

> Teach and model self-disciplize

> Respect the rights of others

> (Cooperate with one another

>> Prov1de a safe and p051twe educatxonal envxronment at school and athome -

Iti is Lhe student’s responmbzhty to

> Beincharge of his/her own behavior -
» Comply with the school and classroom rules at ali times. -
» Have their homework done and be prepared to learn _
> Tell the school sta ff about any dlSClphne concems ox unsafe condmons they :
 ‘mayhave s ’
> Honor the teacher’s duty to teach and other students rlght to learn

Itis the parent’s responsibxlity to:

Support school rules and expectations
Communicate to the teacher their child(ren)'s concerns or needs
Encourage chﬂd(ren} to do his/herbest
 Contact the school if child(ren) will be absent
' Be available for conferences
Assure that child(ren) attend school daily and beontime.

Y Y YV y,iv_

Itis the teacher’s responsibility to:

“Manage classroom behaviors
* Inform classroom rules and behavioral expecta‘qons
- Be available for communication with.parents .
Provide students with a safe school environment
Encourage child(ren) to reach his/her potential
Teach in accordance with the: Massachusetts Cm‘nculum Frameworkq and
Common Core Standards :

~VVYVVY




Ways To Help Your Child
How can I'help my child at honﬁ#" Tﬁat is the question most aékc‘d of a teacher by

mtarested parents. Here are some suggesuoas that may be of help to you. ‘

[:] When booklels and papers are brought homa, look at thcm, commcm on them; g0
- over them with you: child. Show genuine interest in th& work, This communicates

the 1dea that educatmn is xmpostant and cnconrages your c:hﬂdren to do well in schoolQ

C:] Talk: thh your chﬂdren about schaol and cvcryday cyenls.
{j See that your child gets plcnly of slccp Encoura ge cxerc:xse and goad nutntxon.

[ wmonitor TV programs.. TV can be mstrucuonal and also. rtlaxmg in proper doses at
the proper time. Talk with them about the programs 1hey watch, Turn off the TV.
durmg mcals 10 famhiale convcrsanon

O Encouragc ycsur ¢hild fo do homework as early in the aﬁernoon or evening a8
possible. »

[ provide a quigt, welt lit study area for your chﬂd Setup a desk, table or area’
designated for study, not fac from the other farmly mcmbers 'Remember to prowde
materials such as pens, pencﬂs pencil sharpencr, paper, du:txonary, mlcr, crayons, _
glue stick and scissors. i

[ Take an active interest in your child’s school work. Keep up with your child when
he/she has 2 test and needs to study.

D Orally quiz your child to help him/her prepare for a test.
O I your child has trouble understznding somethmg, try to help

[0 Be aware of numerous study slrategws, such as ﬁash cards that can bc shared wnh
your child,

L] Provide learning experiences outside of schooi Parks, museums, hbranes, ZO0S,
hxstencal sites, and family games offer good learning expcnenc:es.

[J Encourage your children to write.
(] Read with your children. Encourage them to e ad for fun and discuss what they read,

L] Insist that your child do homework ina piacc free of distractions, with the TV, stereo,
and radio off.
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